
National Curriculum Framework N.C.F. – 2005 
jk"Vªh; ikB~;p;kZ dh :ijs[kk 

Even since 1986 when the National Policy on 
Education was approved, efforts to redesign 
the curriculum have been focused on the 
creation of a national system of education. 
The executive committee of NCERT 
(National Council of Educational Research 
and Training), at its meeting, under the 
chairmanship of Prof. Yashpal, held on 14th 
and 19th July 2004 had taken the decision to 
revise the National Curriculum Framework. 
NCF (2005) owes its present shape and form 
the ideas generated through a series of 
intensive deliberation by eminent scholars 
from different disciplines. It contains only 5 
Chapters. Its starting lines are taken from 
Rabindra Nath Tagore’s Essay - ‘Civilisation 
and Progress’. It is translated into 22 Indian 
languages. In Hindi it is translated by Smt. 
Pragati Saxena and Shri Prabhat Ranjan.  
Objectives of NCF 
1. Connecting Knowledge to Life – 
Curriculum should be designed in such a way 
so as to connect classroom knowledge to the 
real life experiences of the children.  
2. Overall development of the Child – 
Curriculum must be Child Centred and not 
textbook centred. 
3. Enhancing Learning and Knowledge – The 
curriculum framework should enhance 
learning and knowledge. 
4. Education for Peace – The main goal of 
education must be to create peace at 
individual, national and international level. 
5. Health and Physical Education – Health 
Education, Physical Education and Yoga 
should be an integral part of the curriculum. 
6. Education should be free from Rote 
Learning. 
7. Evaluation system should be flexible and 
related to classroom activities. 
8. Students should actively participate in the 
formation of their own learning. 
9. Significant importance of Creativity, 
Curiosity and Questioning.  
10. Focus on interactive approach, not 

o"kZ 1986 esa jk"Vªh; f”k{kk uhfr dks eatwjh feyus ds ckn 
ls gh ikB~;Øe dks u;k Lo:i nsus rFkk jk"Vªh; f”k{kk 
O;oLFkk ds fuekZ.k ds fy, /;ku dsafnzr fd;k x;kA 14 
rFkk 19 tqykbZ 2004 dks] izks0 ;”kiky dh v/;{krk esa]
NCERT dh dk;Zdkjh lfefr dh cSBd esa jk"Vªh; 
ikB~;ppkZ ds ÝseodZ dks la”kksf/kr djus dk fu.kZ; fy;k 
x;kA fofHkUu fo"k;ksa ds iz[;kr fo}kuksa }kjk xgu 
fopkj&foe”kZ ds ckn NCF – 2005 dks viuk orZeku 
Lo:i iznku fd;k x;kA  NCF (2005)  esa dsoy 5 
v/;k; gSa rFkk bldh “kq:vkr jfoUnz ukFk VSxksj ds ,d 
fuca/k ^lH;rk ,oa izxfr* ds ,d ys[k ls gksrh gSA bldk 
vuqokn 22 Hkkjrh; Hkk’kkvksa esa fd;k x;k gSA fganh esa 
bldk vuqokn Jherh izxfr lDlsuk rFkk Jh izHkkr jatu 
}kjk fd;k x;kA   
 
 
 
NCF (2005) ds mís”; 
1- Kku dks nSfud thou ls tksM+uk & ikB~;p;kZ dks bl 
rjg ls fMtkbu fd;k tkuk pkfg, rkfd d{kk ds Kku dks 
cPpksa ds thou ds vuqHko ls tksM+k tk ldsA  
2- cPps dk lokZaxh.k fodkl & ikB~;p;kZ dks ikB~;&iqLrd 
dsafnzr u gksdj cky&dsafnzr fd;k tkuk pkfg,A 
3- Kku rFkk vf/kxe esa o`f) & ikB~;Øe cPps ds 
vf/kxe rFkk Kku esa o`f) djus okyk gksuk pkfg,A 
4- 'kkafr ds fy, f”k{kk & f”k{kk dk eq[; mís”; O;fDrxr] 
jk"Vªh; rFkk varjkZ"Vªh; Lrj ij 'kkafr LFkkfir djuk gksuk 
pkfg,A 
5- LokLF; vkSj 'kkjhfjd f”k{kk & LokLF; f”k{kk] 'kkjhfjd 
f”k{kk o ;ksx ikB~;Øe ds vfHkUu vax gksus pkfg,A 
 
6- f”k{kk dks jVar iz.kkyh ls eqDr fd;k tkuk pkfg,A 
7- ewY;kadu iz.kkyh yphyh rFkk d{kk xfrfof/k;ksa ls 
lEcfU/kr gksuh pkfg,A 
8- Nk=ksa dks vius Lo;a ds vf/kxe dk lfØ;rk ls 
fuekZ.k djuk pkfg,A   
9- jpukRedrk] ftKklk rFkk iz”uksa ds fy, egRoiw.kZ 
LFkku fn;k tkuk pkfg,A 
10- vuqns”ku ds LFkku ij ijLij laokn ij cyA 
11- dyk f”k{kk ij fo”ks"k /;kuA 
 



instruction. 
11. Draws attention to art education. 
 
NCF – 2005 recommends changes mainly in 
Languages, Math, Natural Science and Social 
Science. 
 
Objectives related to Language 
The linguistic diversity of India poses 
complex challenges but it also provides a 
range of opportunities. The following 
guidelines may help us to achieve this aim: 
1. Attempt to implement 3-language formula. 
Language teaching needs to be multilingual. 
2. According to Article 350A of our 
Constitution – It shall be the endeavour of 
every State and of every local authority within 
the State to provide adequate facilities for 
instruction in the mother-tongue at the 
primary stage of education to children 
belonging to linguistic minority groups. 
3. In the non-Hindi-speaking states, children 
should learn Hindi. In the case of Hindi 
speaking states, children learn a language not 
spoken in their area. Sanskrit may also be 
studied as a Modern Indian Language (MIL) 
in addition to these languages. 
4. At later stages, the study of classical and 
foreign languages may be introduced. 
5. Focus on language as an integral part of 
every subject: reading, writing, listening and 
speaking contribute to child’s progress in all 
curricular areas. 
Objectives related to Social Science  
Because the social sciences tend to be 
considered non-utility subjects and are given 
less importance than the natural sciences, it is 
necessary to emphasise that they provide the 
social, cultural, and analytical skills required 
to adjust to an increasingly interdependent 
world and to deal with political and economic 
realities. 
For the primary grades, the natural and the 
social environment will be explained as 
integral parts of languages and mathematics. 
Children should be engaged in activities to 
understand the environment through 

NCF – 2005 us eq[; :i ls Hkk"kk] xf.kr] izkd`frd
foKku rFkk lkekftd foKku ds ikB~;Øe esa cnyko dh 
flQkfj”k dhA 
 
Hkk"kk ls lacaf/kr mís”;  
Hkkjr esa Hkk"kkbZ fofo/krk tfVy pqukSfr;k¡ mRiUu djrh gS 
ijUrq blh ds lkFk ;g vikj voljksa dks Hkh fufeZr 
djrh gSA fuEufyf[kr fn”kkfunsZ”k bl y{; dks izkIr djus 
esa gekjh lgk;rk dj ldrs gSa% 
1- f=&Hkk’kk;h QkWewZyk ykxw djus dk iz;kl djukA Hkk"kk 
f”k{k.k cgqHkk"kh gksuk pkfg,A 
2- Hkkjrh; lafo/kku ds vuqPNsn 350A ds vuqlkj 
izR;sd jkT; vkSj jkT; ds Hkhrj gj LFkkuh; izkf/kdj.k dk 
iz;kl gksxk fd og Hkk"kkbZ vYila[; lewgksa ds cPpksa dks 
f”k{kk ds izkFkfed Lrj ij ekr`Hkk"kk esa f”k{kk ds fy, 
i;kZIr lqfo/kk,a iznku djsA 
 
3- xSj fganh Hkk"kh jkT;ksa esa cPps fganh lh[ksaA fganh Hkk"kh 
jkT;ksa esa cPps vius {ks= esa u cksyh tkuh okyh ,d Hkk"kk 
lh[ksaA bu Hkk"kkvksa ds vfrfjDr laLd`r dk vk/kqfud 
Hkkjrh; Hkk"kk (MIL) ds :i esa Hkh v/;;u fd;k tk 
ldrk gSA  
 
4- ckn ds pj.kksa esa 'kkL=h; vkSj fons”kh Hkk"kkvksa dk 
v/;;u fd;k tk ldrk gSA 
 
5- Hkk"kk dks izR;sd fo"k; ds ,d vfHkUu vax ds :i esa 
LFkku feyuk pkfg, rFkk ikB~;Øe ds lHkh {ks=ksa esa lquus] 
cksyus] i<+us rFkk fy[kus dk ;ksxnku gksuk pkfg,A  
 
lkekftd foKku ls lacaf/kr mís”; 
tSlk fd lkekftd foKku dks xSj mi;ksxh fo"k; le>k 
tkrk gS vkSj izkd`frd foKku dh rqyuk esa de egRo 
fn;k tkrk gS] blhfy, lkekftd foKku ds ikB~;Øe ds 
lanHkZ esa lkekftd] lkaLd`frd rFkk fo”ys"k.kkRed dkS”kyksa 
ij /;ku nsuk vko”;d gS tks fo”o dks lek;ksftr djus 
rFkk jktuhfrd o vkfFkZd okLrfodrk dks tkuus ds fy, 
egRoiw.kZ gSA 
izkFkfed Lrj ds fy, izkd`frd vkSj lkekftd okrkoj.k 
dks Hkk"kk vkSj xf.kr ds vfHkUu vax ds :i esa le>kuk 
pkfg,A 'kkjhfjd] tSfod] lkekftd vkSj lkaLd`frd {ks=ksa 
ls mnkgj.kksa dh lgk;rk ls i;kZoj.k dks le>us ds fy, 
cPpksa dks fofHkUu xfrfof/k;ksa esa 'kkfey fd;k tkuk pkfg,A 
f”k{k.k fof/k;ksa dk iz;ksx ,d lgHkkxh rFkk ppkZ mUeq[k 



illustrations from the physical, biological, 
social, and cultural spheres. Teaching 
methods should be in a participative and 
discussion-oriented mode. 
At the upper primary stage, Social Studies 
will draw its content from History, geography, 
political science and economics. History will 
take into account developments in different 
parts of India, with sections on events or 
developments in other parts of the world. 
Geography can help to develop a balanced 
perspective related to issues concerning the 
environment, resources and development at 
different levels, from local to global. In 
Political Science, students will be introduced 
to the formation and functioning of 
governments at local, state, and central levels 
and the democratic processes of participation. 
The economics component will enable 
students to observe economic institutions like 
the family, the market and the state. 
At the secondary stage, the Social Sciences 
comprise History, geography, sociology, 
political science and economics. The focus 
will be on Contemporary India, and the 
learner will be initiated into a deeper 
understanding of the social and economic 
challenges facing the nation. In keeping with 
the epistemic shift proposed, these will be 
discussed from multiple perspectives, 
including those of the SC and ST and 
disenfranchised populations. Efforts should be 
made to relate the content as much as possible 
to the children's everyday lives. In History, 
India's freedom movement and other aspects 
of its modern History can be studied, as well 
as significant developments in other parts of 
the world.  
History should be taught with the intent of 
enabling students better understand their own 
world and their own identities came into being 
as shaped by a rich and varied past. History 
should now help them discover processes of 
change and continuity in their world, and to 
compare ways in which power and control 
were and are exercised.  
Geography should be taught keeping in mind 
the need to inculcate in the child a critical 

<ax ls gksuk pkfg,A   
 
mPp izkFkfed pj.k esa lkekftd v/;;u ds ikB~;Øe esa 
bfrgkl] Hkwxksy] jktuhfr foKku rFkk vFkZ”kkL= gksus 
pkfg,aA bfrgkl fo"k; esa Hkkjr ds fofHkUu Hkkxksa esa gq, 
fodkl ds lkFk&lkFk nqfu;k ds nwljs fgLlksa esa ?kfVr 
?kVukvksa ;k muds [k.Mksa dk fooj.k gksxkA Hkwxksy LFkkuh; 
rFkk oSf”od Lrj ij i;kZoj.k lalk/kuksa vkSj fodkl ls 
lacaf/kr eqíksa esa larqfyr n`f"Vdks.k fodflr djus esa enn 
dj ldrk gSA jktuhfrd foKku esa LFkkuh;] jkT; vkSj 
dsanzh; Lrj ij yksdrkaf=d izfØ;kvksa esa Hkkxhnkjh] xBu 
vkSj dk;Ziz.kkyh dk fooj.k gksxkA vFkZ”kkL= esa ifjokj] 
cktkj vkSj jkT; tSls laLFkkuksa dk vkfFkZd fujh{k.k fd;k 
tk,xkA  
 
 
 
ek/;fed Lrj ij lkekftd foKku esa bfrgkl] Hkwxksy] 
lekt”kkL=] jktuhfr foKku rFkk vFkZ”kkL= 'kkfey gSaA 
ikB~;Øe dk y{; eq[;r% ledkyhu Hkkjr ij /;ku 
dsafnzr djuk gksxk ftlls f”k{kkFkhZ ns”k dh lkekftd vkSj 
vkfFkZd pqukSfr;ksa dks xgjkbZ ls le> ldus esa l{ke 
gksxkA bu fo"k;ksa ij SC, ST rFkk lhekar tula[;k ds 
lEizR;; dks lfEefyr djrs gq, dbZ n`f"Vdks.k ls ppkZ dh 
tk,xhA ftruk vf/kd laHko gks f”k{k.k lkexzh dks ckyd 
dh nSfud thou ls lacaf/kr djus ds fy, iz;kl fd, tkus 
pkfg,A bfrgkl esa Hkkjr ds Lora=rk vkanksyu] mlds 
vk/kqfud bfrgkl ds vU; igyqvksa ds v/;;u ds 
lkFk&lkFk nqfu;k ds vU; fgLlksa esa egRoiw.kZ ?kVukvksa dk 
Hkh v/;;u fd;k tk ldrk gSA  
 
 
bfrgkl dks Nk=ksa dks viuh nqfu;k dh csgrj le> rFkk 
vius Lke`) vkSj fofo/k vrhr dks Hkyh&Hkkafr le>us 
fy, i<k;k tkuk pkfg,A bfrgkl ls mUgsa nqfu;k esa 
ifjorZu vkSj fujarjrk dh izfØ;kvksa dks [kkstus rFkk ftu 
rjhdksa esa 'kfDr o fu;a=.k dk leUo; Fkk mUgsa le>us esa 
enn feysxhA  
 
 
Hkwxksy esa cPps dks fodkl laca/kh eqíksa ds lkFk&lkFk laj{k.k 
rFkk i;kZoj.kh; leL;kvksa dk Hkh Kku djkuk pkfg,A  
jktuhfr foKku esa nk”kZfud vk/kkjksa tSls lekurk] 
Lora=rk] U;k;] ca/kqrk] /keZfujis{krk] xfjek] fofo/krk vkSj 
'kks"k.k tSls eqíksa ij O;kid ppkZ gksuh pkfg,] tks Hkkjrh; 



appreciation for conservation and 
environmental concerns along with 
developmental issues. In Political Science, the 
focus should be on discussing the 
philosophical foundations that underlie the 
value framework of the Indian Constitution, 
i.e. in-depth discussion of equality, liberty, 
justice, fraternity, secularism, dignity, 
plurality, and freedom from exploitation. As 
the discipline of Economics is being 
introduced to the child at this level, it is 
important that the topics should be discussed 
from the perspective of the people. 
The higher secondary stage is important as it 
offers a choice of subjects to students. A 
range of courses from the social sciences and 
commerce may be offered, and students may 
exercise their choice. Subjects need not be 
grouped into separate 'streams', such as 
political science, geography, History, 
economics, sociology and psychology. 
 
Objectives related to  Mathematics 
1. Children learn to enjoy mathematics rather 
than fear it. 
2. Children can understand that Mathematics 
is more than formulas and mechanical 
procedures. 
3. Children pose and solve meaningful 
problems. 
4. Children use abstractions to perceive 
relationships, to see structures, to reason out 
things, to argue the truth or falsity of 
statements. 
5. Children understand the basic structure of 
Mathematics: Arithmetic, algebra, geometry 
and trigonometry, the basic content areas of 
school Mathematics, all offer a methodology 
for abstraction, structuration and 
generalisation. 
6. Teachers engage every child in the class 
with the conviction that everyone can learn 
mathematics. 
 
At the primary stage, it is the main duty of 
the teacher to develop a positive attitude 
towards mathematics and make it their 
favourite subject. Mathematical games, 

lafo/kku ds ewy <kaps ds v/khu gSaA  
 
pwafd bl Lrj ij vFkZ”kkL= fo"k; dh 'kq:vkr gksrh gS 
blhfy, ;g egRoiw.kZ gS fd bl fo"k; ij yksxksa ds 
utfj, ls fopkj&foe”kZ gksuk pkfg,A 
 
mPp ek/;fed pj.k cgqr egRoiw.kZ gS D;ksafd ;g Nk=ksa ds 
fy, fo"k;ksa dk ,d fodYi iznku djrk gSA bl voLFkk esa 
cPpksa ds fy, lkekftd foKku vkSj okf.kT; ls dbZ 
ikB~;Øe izLrqr fd;s tk ldrs gSa ftudk Nk= viuh 
:fp rFkk vfHk:fp ds vuqlkj p;u dj ldrs gSaA fo"k;ksa 
dks vyx&vyx /kkjkvksa tSls jktuhfr foKku] Hkwxksy] 
bfrgkl] vFkZ”kkL=] lekt”kkL=] euksfoKku vkfn esa ckaVk 
tkuk vko”;d ugha gSA 
 
xf.kr ls lacaf/kr mís”; 
1- xf.kr ls Mjus dh ctk; mldk vkuan ysukA 
2- cPps ;g le> ldsa fd xf.kr lw=ksa vkSj ;kaf=d 
izfØ;kvksa ls dgha vf/kd gSA 
 
3- cPps lkFkZd leL;k,a [kqn mRiUu rFkk gy dj ldsaA 
4- cPps fj”rksa dks le>us] lajpukvksa dks ns[kus] phtksa 
dks le>us] lPpkbZ dk rdZ nsus ;k >wBs c;kuksa dk fojks/k 
djus esa l{ke gks ldsaA  
5- cPps xf.kr ds cqfu;knh <kaps & vadxf.kr] chtxf.kr] 
T;kfefr] f=dks.kfefr] Ldwy xf.kr ds cqfu;knh {ks= tks 
lc feydj vewrrkZ] lajpuk rFkk lkekU;hdj.k dks tUe 
nsrs gSa] dks Hkyh&Hkkafr le> ldsA 
 
6- gj dksbZ xf.kr lh[k ldrk gS ds fo”okl ds lkFk 
f”k{kd dks izR;sd Nk= dks d{kk esa layXu djuk pkfg,A 
 
izkFkfed Lrj ij cPpksa dk xf.kr ds izfr ldkjkRed 
n`f"Vdks.k fodflr djuk rFkk xf.kr dks cPpksa dk ilanhnk 
fo"k; cukuk v/;kid dk eq[; dk;Z gSA xf.krh; [ksy] 
igsfy;k¡ vkSj dgkfu;k¡ cPpksa esa xf.kr ds izfr ldkjkRed 
n`f"Vdks.k fodflr djus vkSj xf.kr rFkk nSfud fnup;kZ 
ds chp laca/k LFkkfir djus esa enn djrs gSaA ;g /;ku 
j[kuk egRoiw.kZ gS fd xf.kr flQZ vadxf.kr ugha gSA 
la[;kvksa vkSj la[;kvksa ds lapkyu ds vykok vkdkj] 
LFkkfud le>] iSVuZ] eki rFkk vkadM+s izca/ku dks mfpr 
egRo fn;k tkuk pkfg,A 
 
mPp izkFkfed pj.k esa Nk=ksa dks xgu xf.kr dh 'kfDr dk 



puzzles and stories help in developing a 
positive attitude and in making connections 
between mathematics and everyday thinking. 
It is important to note that mathematics is not 
just arithmetic. Besides numbers and number 
operations, due importance must be given to 
shapes, spatial understanding, patterns, 
measurement and data handling. 
At the upper primary stage, students get the 
first taste of the power of Mathematics 
through the application of powerful abstract 
concepts that compress previous learning and 
experience. This enables them to revisit and 
consolidate basic concepts and skills learnt at 
the primary stage. 
At the secondary stage, students begin to 
perceive the structure of Mathematics as a 
discipline.  
The aim of the Mathematics curriculum at the 
higher secondary stage is to provide students 
with an appreciation of the wide variety of the 
application of Mathematics and equip them 
with the basic tools that enable such 
application. 
  
Objectives related to  Science 
At the primary stage, the child should be 
engaged in joyfully exploring the world 
around and harmonizing with it. The objective 
at this stage is to nurture the curiosity of the 
child about the world (natural environment, 
artefacts and people), to engage the child in 
exploratory and hands-on activities for 
acquiring the basic cognitive and 
psychomotor skills through observation, 
classification, inference, etc. 
At the upper primary stage, the child should 
be engaged in learning the principles of 
science through familiar experiences, working 
with hands so design simple technological 
units and modules (e.g. designing and making 
a working model of a windmill to lift weights) 
and continuing to learn more about the 
environment and health, including 
reproductive and sexual health, through 
activities and surveys. Scientific concepts are 
to be arrived at mainly from activities and 
experiments. 

igyk vuqHko izkIr gksrk gS tks fiNyh f”k{kk vkSj vuqHko 
dks laf{kIr djrk gSA blls mUgsa izkFkfed voLFkk esa 
cqfu;knh vo/kkj.kkvksa vkSj dkS”kyksa dks fQj ls le>us 
rFkk lesfdr djus esa enn feyrh gSA 
 
ek/;fed Lrj ij Nk=ksa dks xf.kr dh lajpuk dk ,d 
vyx v/;;u ds fo"k; ds :i esa vuqHko gksuk 'kq: gksrk 
gSA  
mPp ek/;fed Lrj ij xf.kr ds ikB~;Øe dk mís”; 
xf.kr ds foLr`r iz;ksx dks egRo nsuk rFkk Nk=ksa dks mu 
cqfu;knh midj.kksa ls ySl djuk gS ftuls os xf.kr dj 
iz;ksx dj ldsaA  
 
 
foKku ls lacaf/kr mís”; 
izkFkfed Lrj ij cPps dks mYykl ds lkFk vius pkjksa 
vksj ds i;kZoj.k dh [kkst djds mlds lkFk ,d:irk 
ns[kuh pkfg,A bl Lrj ij foKku f”k{k.k dk mís”; 
nqfu;k ¼izkd`frd i;kZoj.k] dykd`fr;ksa vkSj yksxksa½ ds ckjs 
esa cPps dh ftKklk dk iks"k.k djuk rFkk fujh{k.k] 
oxhZdj.k] fu"d"kZ bR;kfn ds ek/;e ls cqfu;knh laKkukRed 
vkSj euksfpfdRld dkS”ky izkIr djus ds fy, [kkstdrkZ 
cukuk gSA  
 
mPp izkFkfed voLFkk esa cPps ds ifjfpr vuqHkoksa ds 
ek/;e ls ¼vius gkFkksa ls ofdZax ekWMy rFkk fMtkbu 
cukuk½ foKku ds fl)karksa dks lh[kus esa yxs jguk pkfg, 
rFkk xfrfof/k;ksa vkSj losZ{k.kksa ds ek/;e ls i;kZoj.k rFkk 
LokLF; ¼iztuu rFkk ;kSu LokLF;½ ds ckjs esa tkx:d 
jguk pkfg,A oSKkfud vo/kkj.kk,a eq[;r% xfrfof/k;ksa rFkk 
iz;ksxksa ds }kjk curh gSaA 
 
 
 
ek/;fed Lrj ij Nk=ksa dks mPp izkFkfed Lrj dh rqyuk 
esa vkSj vf/kd mUur rduhdh ekWM~;wy rS;kj djus ds 
fy, gkFkksa vkSj midj.kksa ds lkFk dke djus esa rFkk 
i;kZoj.k vkSj LokLF; ls lacaf/kr eqíksa ij xfrfof/k;ksa dk 
fo”ys"k.k djrs gq, foKku dks lh[kus esa yxs gq, gksuk 
pkfg,A iztuu vkSj ;kSu LokLF; fl)karksa dks [kkstus rFkk 
lR;kfir djus ds fy, ,d midj.k ds :Ik esa O;ofLFkr 
iz;ksx djuk rFkk LFkkuh; Lrj ij foKku rFkk izkS|ksfxdh 
ls tqM+h egRoiw.kZ ifj;kstukvksa ij dke djuk bl Lrj 
ij ikB~;Øe ds egRoiw.kZ Hkkx gksus pkfg,A 
 



At the secondary stage, students should be 
engaged in learning science as a composite 
discipline, in working with hands and tools to 
design more advanced technological modules 
than at the upper primary stage, and in 
activities and analyses on issues concerning 
the environment and health, including 
reproductive and sexual health. Systematic 
experimentation as a tool to discover/verify 
theoretical principles, and working on locally 
significant projects involving science and 
technology, are to be important parts of the 
curriculum at this stage. 
At the higher secondary stage, science 
should be introduced as separate disciplines, 
with emphasis on experiments/technology and 
problem-solving. 
 
Schemes of Study 
1. Early Childhood Education: The early 
childhood stage, until the age of 6-8 years, is 
the most critical period when the foundations 
are laid for life-long development and the 
realisation of full potential. The curriculum 
framework and pedagogy for early childhood 
care must be based on this holistic 
perspective, taking into account the various 
domains of development, the characteristics of 
children at each sub-stage, and their learning 
needs in terms of experiences. 
2. Elementary School: The period of 
elementary school (from Class I to Class 
VIII) is now also recognised as the period of 
compulsory schooling vide the constitutional 
amendment making education a fundamental 
right. The beginning of this period marks the 
formal introduction of the child to reading, 
writing and arithmetic, culminating in the 
introduction of the formal disciplines such as 
the sciences and the social sciences towards 
the end of elementary school. This period of 
eight years is one of tremendous cognitive 
development, shaping reason, intellect and 
social skills, as well as the skills and attitudes 
necessary for entering the workplace. 
3. Secondary School: Secondary school is a 
period of intense physical change and 
formation of identity. It is also the period of 

 
mPp ek/;fed Lrj ij foKku dks vyx&vyx fo"k;ksa 
¼HkkSfrd foKku] jlk;u foKku] tho foKku½ vkSj iz;ksx] 
izkS|ksfxdh rFkk leL;k lek/kku ds :i esa gksuk pkfg,A   
 
v/;;u dh ;kstuk,a 
1- iwoZ izkjafHkd f”k{kk & iwoZ izkjafHkd f”k{kk ¼6 ls 8 o"kZ 
rd½ ckyd dh f”k{kk dh uhao j[kus dh lcls egRoiw.kZ 
vof/k gSA ;g ckyd dks mldh iw.kZ {kerk dk ,glkl 
fnykrs gq, vkthou mldk fodkl djrh gSA bl vof/k esa 
ikB~;Øe <kapk rFkk v/;kiu lexz ifjizs{; ij vk/kkfjr 
rFkk fodkl ds fofHkUu {ks=ksa dks /;ku esa j[krs gq, gksuk 
pkfg,A izR;sd mi&pj.k esa cPpksa dh fo”ks"krkvksa vkSj 
vuqHkoksa ds lanHkZ esa mudh vf/kxe t:jrksa dks /;ku esa 
j[kuk pkfg,A 
 
 
2- izkFkfed fo|ky; & izkFkfed fo|ky; ¼d{kk 1 ls d{kk 
8½ dks vc laoS/kkfud la”kks/ku ds ek/;e ls f”k{kk dks 
ekSfyd vf/kdkj cukrs gq, vfuok;Z f”k{kk ds :i esa 
ekU;rk nh tk pqdh gSA bl vof/k dh 'kq:vkr i<+us] 
fy[kus rFkk vadxf.kr ls gksdj var esa foKku vkSj 
lkekftd foKku tSls vkSipkfjd fo"k;ksa dh 'kq:vkr gksus 
rd gSA vkB o"kZ dh ;g vof/k ckyd ds tcjnLr 
laKkukRed fodkl] rdZ fordZ rFkk lkekftd cqf) dkS”ky 
ds lkFk&lkFk dk;ZLFky esa izos”k djus ds fy, vko”;d 
dkS”ky vkSj O;ogkj fodflr djus dh gksrh gSA 
 
 
 
3- ek/;fed fo|ky; & ;g rhoz 'kkjhfjd ifjorZu vkSj 
viuh Lo;a dh igpku cukus dh vof/k gSA ;g vR;f/kd 
ÅtkZ dh vof/k Hkh gSA bl vof/k esa ckyd dh 
vewrZ@lkj rdZ rFkk rdZlaxr lksp fodflr gksrh gS tks 
mls vewrZ Kku dks le>us esa enn djrh gSA lekt ds 
laca/k esa Lo;a dh ,d egRoiw.kZ le> Hkh blh vof/k ds 
nkSjku fodflr gksrh gSA 
 
 
 
4- mPp ek/;fed fo|ky; & nks o"kZ dh bl vof/k ds 
nkSjku Nk= vius Hkfo"; ds fy;s vius fgrksa] ;ksX;rkvksa 
vkSj t:jrksa ds vk/kkj ij fodYi pqurs gSaA 
Kku ds fofHkUu {ks=ksa dh [kkst vkSj le>us ds fy, 



intense vibrancy and energy. The ability for 
abstract reasoning and logical thinking 
emerges, allowing children the possibility of 
deep engagement with both understanding and 
generating knowledge beyond the here and 
now. A critical understanding of the self in 
relation to society also emerges during this 
period. 
4. Higher Secondary School: During this 
period of two years students make choices 
based on their interests, aptitudes and needs 
regarding their future life. 
The possibilities of choosing optional courses 
of study for exploring and understanding 
different areas of knowledge, both in relation 
to one's interest and one's future career, is 
integral to this stage. Exploring disciplines 
and approaching problems and issues from 
rich interdisciplinary perspectives are possible 
at this stage. 
 
Given the developmental nature of this stage, 
guidance and counselling by trained 
professionals must be made available to 
children. 
5. Open Schooling and Bridge Schooling: 
Beginning with the National Open School, 
open school boards, which have begun to 
function in a few states, now are able to 
provide much more flexibility and options for 
students. The range of subjects they offer is 
wide. 
Bridge courses are conducted widely in many 
parts of the country to enable children who are 
out of school to study in programmes and 
become integrated into classes suitable to their 
age. 
 
Assessment and Evaluation 
In the Indian education system, the term 
evaluation is associated with examination, 
stress and anxiety. All efforts at curriculum 
definition and renewal come to nought if they 
cannot engage with the bulwark of the 
evaluation and examination system embedded 
in schooling. We are concerned about the ill 
effects that examinations have on efforts to 
make learning and teaching meaningful and 

oSdfYid ikB~;Øeksa dks pquus dh laHkkouk vkSj Hkfo"; esa 
vius dSfj;j ds laca/k esa fu.kZ; ysuk bl pj.k ds 
vfHkUu vax gSaA bl Lrj ij fo"k;ksa vkSj fudV leL;kvksa 
dh le> rFkk le``) var%fo"k; n`f"Vdks.k ls eqíksa dh 
ryk”k djus ds fy, ckyd l{ke gksrk gSA 
bl Lrj dh fodkl”khy izd`fr dks ns[krs gq, izf”kf{kr 
is”ksojksa }kjk cPpksa dks ekxZn”kZu vkSj ijke”kZ miyC/k 
djk;k tkuk pkfg,A 
5- eqDr rFkk fczt Ldwfyax & jk"Vªh; eqDr fo|ky; rFkk 
vkWiu Ldwy cksMZ tks dqN jkT;ksa esa dk;Zjr gS vc Nk=ksa 
ds fy, ikB~;Øe rFkk ewY;kadu ds vk/kkj ij vf/kd 
yphykiu rFkk fodYi iznku djrs gSaA ;s Nk=ksa ds fy, 
O;kid :i ls fofHkUu fo"k;ksa dh Js.kh izLrqr djrs gSaA 
ns'k ds dbZ fgLlksa esa fczt dksflZl O;kid :i ls lapkfyr 
fd;s tk jgs gSa rkfd os cPps tks Ldwy ls ckgj gSa viuh 
mez rFkk :fp ds vk/kkj ij fofHkUu dk;ZØeksa esa v/;;u 
dj ldsaA 
 
vkdyu vkSj ewY;kadu 
Hkkjrh; f”k{kk iz.kkyh esa ewY;kadu 'kCn & ijh{kk] ruko 
rFkk fpark ds lkFk tqM+k gqvk gSA ikB~;Øe ds uohuhdj.k 
rFkk f”k{kk dk y{; 'kqU; gS ;fn Ldwyh f”k{kk esa ewY;kadu 
vkSj ijh{kk iz.kkyh ds <kaps dks ,d lkFk cka/kus dk dk;Z
uk djrk gksA ge ijh{kk ds mu cqjs izHkkoksa ds ckjs esa 
fpafrr gSa tks cPps ds lkFkZd vkSj [kq”kgky lh[kus vkSj 
f”k{kk xzg.k djus ds iz;klksa dks ckf/kr djrs gSaA orZeku esa 
cksMZ dh ijh{kk,a iwoZ fo|ky; ls 'kq: gksdj lHkh Lrjksa dh 
ijh{kkvksa vkSj ewY;kadu i|fr;ksa dk udkjkRed izHkko Nk= 
ij Mkyrh gSaA  
 
 
1- vkdyu dk mís”; % lgh <ax ls rS;kj fd, x, 
ewY;kadu vkSj fu;fer fjiksVZ dkM+Z f”k{kkfFkZ;ksa dh izfrfØ;k 
vkSj muds fy, ekudksa dks fu/kkZfjr djus dk iz;kl djrs 
gSaA ;s ekrk&firk dks muds cPpksa dh lh[kus dh xq.koÙkk 
vkSj muds fodkl vkSj izxfr ds ckjs esa lwfpr djrs gSaA 
;g izfr;ksfxrk dks izksRlkfgr djus dk ,d lk/ku ugha gSA 
;fn ge f”k{kk esa xq.koÙkk ykuk pkgrs gSa rks ;g cPpksa dh 
jSafdax djds] mUgsa vyx djds vFkok muesa ghurk dh 
Hkkouk fodflr djds laHko ugha gSA 
2- f”k{kkfFkZ;ksa dk ewY;kadu & fdlh cPps dh f”k{kk dh 
xq.koÙkk vkSj lhek O;kid gksuh pkfg,A  
 
3- f”k{k.k ds ikB~;Øe esa ewY;kadu & fjiksVZ dkM+Z dk 
fuekZ.k] f”k{kd ds fy, izR;sd Nk= ds ckjs esa lkspus] ml 



joyous for children. Currently, the board 
examinations negatively influence all testing 
and assessment throughout the school years, 
beginning with pre-school. 
1. The Purpose of Assessment: Well 
designed assessment and regular report cards 
provide learners with feedback, and set 
standards for them to strive towards. They 
also serve to inform parents about the quality 
of learning and the development and progress 
of their wards. This is not a means of 
encouraging competition; if one is looking for 
quality in education, then segregating and 
ranking children and injecting them with 
feelings of inferiority cannot do it. 
2. Assessing Learners: Any meaningful 
report on the quality and extent of a child's 
learning needs to be comprehensive.  
3. Assessment in the Course of Teaching: 
Preparing report cards is a way for the teacher 
to think about each individual child and 
review what he/she has learnt during the term, 
and what he/she needs to work on and 
improve. Maintaining a daily diary based on 
observation helps in continuous and 
comprehensive evaluation (CCE). 
4. Curricular Areas that cannot be 
'Tested for Marks': This includes areas such 
as work, health, yoga, physical education, 
music and art.  
5. Design and Conduct of Assessment: 
Assessments and examinations must be 
credible, and based on valid ways of gauging 
learning. 
As long as examinations and tests assess 
children's ability to remember and recall 
textbook knowledge, all attempts to redirect 
the curriculum towards learning will be 
thwarted. 
6. Self-assessment and Feedback: The role 
of assessment is to gauge the progress that 
both learner and teacher have made towards 
achieving the aims that have been set and 
appraising how this could be done better.  
7. Areas that Require Fresh Thinking: 
There are many areas of the curriculum that 
can be assessed but for which we still do not 
have reliable and efficient instruments. This 

vof/k ds nkSjku mlus D;k lh[kk gS mldh leh{kk djus] 
ml ij dke djus vkSj mls lq/kkjus ds fy, vko”;d gSA 
voyksdu ds vk/kkj ij nSfud Mk;jh cukuk] fujarj vkSj 
O;kid ewY;kadu (CCE) esa enn djrk gSA  
 
4- ikB~;p;kZ ds oks {ks= ftudk vadksa ds vk/kkj ij 
ijh{k.k ugha fd;k tk ldrk &  
blesa dk;Z] LokLF;] ;ksx] 'kkjhfjd f”k{kk] laxhr vkSj dyk 
tSls {ks=ksa dks 'kkfey fd;k x;k gSA  
5- vkdyu dk fMtkbu rFkk izca/ku & vkdyu vkSj 
ijh{kkvksa dks fo”oluh; rFkk lh[kus ds vuqeku ds rjhdksa 
ds vk/kkj ij gksuk pkfg,A  
tc rd ijh{kk,a Nk=ksa dh ikB dks ;kn djus rFkk 
iqu%Lej.k djus rd vk/kkfjr jgsaxha rd rd ikB~;Øe esa 
fd;s x;s lHkh izdkj ds cnyko O;FkZ gSaA 
6- vkRe ewY;kadu vkSj izfriqf"V & vkdyu dh Hkwfedk 
Nk= dh izxfr dks ekius ds fy, gS ftls csgrj cukus 
rFkk fu/kkZfjr y{; dks izkIr djus ds fy, f”k{kkFkhZ vkSj 
f”k{kd nksuksa dh lgHkkfxrk gksuh pkfg,A  
 
7- fofHkUu {ks= ftueas ubZ lksp dh vko”;Drk gS & 
ikB~;Øe esa ,sls dbZ {ks= gSa ftudk ewY;kadu fd;k tk 
ldrk gS ijarq blds fy, gekjs ikl fo”oluh; vkSj 
;ksX; lk/ku ugha gSaA buesa lewgksa esa fufeZr Kku dk 
ewY;kadu djuk vkSj fFk,Vj] f”kYi vkfn {ks=ksa esa lh[kuk 
'kkfey gSA ftuesa dkS”ky vkSj n{krk dk ewY;kadu yacs 
le; rd xgu voyksdu ds ckn gh fd;k tk ldrk gSA 
 
fujarj@lrr~ vkSj O;kid ewY;kadu (CCE)  dks 
vkerkSj ij ,dek= vFkZiw.kZ ewY;kadu ds :i esa ns[kk 
tkrk gSA  
 
 
8- fofHkUu Lrjksa esa ewY;kadu & 
ECCE rFkk izkFkfed Lrj dh d{kk igyh rFkk nwljh ds 
fy, & bl Lrj ij cPpksa dh fofHkUu xfrfof/k;ksa ds 
fofHkUu {ks=ksa dk ewY;kadu gksuk pkfg,A muds LokLF; vkSj 
'kkjhfjd fodkl dh fLFkfr dk ewY;kadu izfrfnu ckrphr 
ds ek/;e rFkk fVIif.k;ksa ds vk/kkj ij gksuk pkfg,A 
mudh fdlh Hkh izdkj dh fyf[kr ;k ekSf[kd ijh{kk ugha 
gksuh pkfg,A 
izkFkfed Lrj dh d{kk rhljh ls vkBoha & bl Lrj ij 
ekSf[kd] fyf[kr rFkk voyksdu ijh{k.kksa lfgr fofHkUu 
rjhdksa dk iz;ksx fd;k tk ldrk gSA cPPkksa dks irk gksuk 



includes assessing learning that is carried out 
in groups and learning in areas such as 
theatre, work and craft where skills and 
competencies develop over longer time scales 
and require careful observation. 
 
Continuous and Comprehensive Evaluation 
(CCE) has frequently been cited as the only 
meaningful kind of evaluation. 
8. Assessment at Different Stages:  
ECCE and Classes I and II of the 
Elementary Stage: At this stage, assessment 
must be purely qualitative judgements of 
children's activities in various domains and an 
assessment of the status of their health and 
physical development, based on observations 
through everyday interactions. On no account 
should they be made to take any form of test, 
oral or written. 
Class III to Class VIII of the Elementary 
Stage: A variety of methods may be used, 
including oral and written tests and 
observations. Children should be aware that 
they are being assessed, but this must be seen 
by them as a part of the teaching process and 
not as a fearful constant threat. Children's own 
self-evaluation can also be a part of the report 
card from Class V onwards. Rather than 
examinations, there could be short tests from 
time to time, which are criterion based. Term-
wise examinations could be commenced from 
Class VII onwards when children are more 
psychologically ready to study large chunks of 
material and, to spend a few hours in an 
examination room, working at answering 
questions. 
Class IX to class XII of the Secondary and 
Higher Secondary Stages: Assessment may 
be based more on tests, examinations and 
project reports for the knowledge-based areas 
of the curriculum, along with self-assessment. 
Other areas would be assessed through 
observation and also through self-evaluation.  

pkfg, fd mudk vkdyu fd;k tk jgk gS ijarq ;g muds 
}kjk f”k{k.k izfØ;k ds ,d Hkkx ds :i esa ns[kk tkuk 
pkfg, fujarj [krjs ds :i esa ughaA d{kk 5 ds ckn cPpksa 
dk Lo;a&ewY;kadu Hkh fjiksVZ dkMZ dk ,d fgLlk cuk;k 
tk ldrk gSA okf"kZd ijh{kkvksa ds LFkku ij le;&le; 
ij ekunaM ij vk/kkfjr NksVh&NksVh ijh{kk,a gks ldrh gSaA 
lkroha d{kk ls okf"kZd ijh{kk,a 'kq: dh tk ldrh gSa tc 
cPps ikB~;Øe lkexzh ds cMs :i ls rS;kj gksrs gSa vkSj 
iz”uksa ds mÙkj nsus ds fy, ijh{kk d{k esa dqN ?kaVs fcrk 
ldrs gSaA  
 
 
 
ek/;fed vkSj mPprj ek/;fed Lrjksa dh d{kk IX ls 
d{kk XII rd & Lo%ewY;kadu ds lkFk ikB~;Øe ds Kku 
vk/kkfjr {ks=ksa dk ewY;kadu ijh{k.kksa] ijh{kkvksa vkSj 
ifj;kstuk fjiksVksZa ds vk/kkj ij fd;k tk ldrk gSA vU; 
{ks=ksa dk fujh{k.k voyksdu vkSj Lo%ewY;kadu ds ek/;e 
ls fd;k tk ldrk gSA  

 

  


